Sample Grade 5 Open-Ended Items

Below and on the following ten pages are examples of two different grade 5 open-ended items
and student responses. As you look at the samples of grade 5 Rhode Island students” answers,
you can refer to the scoring guide on page 6. The student samples displayed here received scores
of 4, 3,2, 1, and 0, respectively. A score of 4 indicates that a student has exceeded performance
expectations for that particular question. A score of 3 means that a student has met expectations.
A score of 2 shows that a student has performed below the performance standard. A score of 1
indicates little evidence of achievement. A score of 0 denotes an incorrect, off-topic, or non-health-
enhancing response. You can see that it is a student’s knowledge and understanding of health
information and his /her ability to apply that information to a real-life situation that is being measured—
not spelling, penmanship, grammar, or punctuation.

QUESTION 1
Standard One: Health Concepts

Students will understand concepts related to health promotion and disease prevention as
a foundation for a healthy life.

Performance Description

Identify indicators of good nutrition during childhood (food pyramid, major nutrients,
and impact of proper nutrition on health).

TEST QUESTION: Use the food pyramid below to plan a healthy and enjoyable one-
day menu. Include breakfast, lunch, dinner, and snacks.

.

Key
Fat (naturally occurring
and added)
Sugars (added)
These symbols show fats, oils
and added sugars in foods.

Fats, QOils, & Sweets

Milk, Yogurt,
& Cheese
Group

Meat, Poultry, Fish,
Dry Beans, Eggs, &
Nuts Group

Vegetable Fruit Group

Bread, Cereal, Rice, & Pasta Group




SCORE OF 4: This student’s work represents a response that demonstrates an exceptional
ability to apply, analyze, and interpret health concepts and skills on this item.
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ANALYSIS: This student’s response demonstrates in-depth understanding of good nutrition by
presenting a balanced one-day menu that clearly reflects the guidelines of the food pyramid. The
menu includes servings from each of the five groups in proportion to the food pyramid specifications.
The response demonstrates additional insight by identifying the major nutrients (protein, calcium,
and vitamins) found in the foods and discussing how each of these nutrients help the body, “protien,

which helps our muscles grow,” “calcium that help our bones stay strong,” and “vitamins to help
our body work.”



SCORE OF 3: This student’s work represents a response that demonstrates the ability to apply,
analyze, and interpret health concepts and skills on this item. This
high level of achievement is the performance standard expected of ALL
students by 2003.

me%m%ﬁ %iquu

udute
MMM&M O\..Q;ahei
aﬁtd»wrv‘-ﬁﬂﬂxﬂwam thy

ek dnine. T dasaort wm u{iﬁ w
«:,Qﬂ\lm./mmﬁo
dem»a o) awwgiﬁjt Mabthb.\

ANALYSIS: This student’s response is a 3 because it describes a complete, balanced menu for
the day. All food groups are proportionally represented and the student acknowledges that fats
should be consumed sparingly with statements such as, “they could put butter on it but not too
much.” Further elaboration on topics such as serving size, number of recommended servings, or
the nutrients supplied by various foods would raise this score to a 4. The completeness of this
answer makes it better than a score of 2.



SCORE OF 2: This student’s work represents a response that is incomplete or inaccurate. It
demonstrates a partial understanding of some health concepts and skills on
this item.
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ANALYSIS: This student’s response is a 2 because it describes a one-day menu that includes some
healthful foods from each of the food groups. However, the servings are not in the proportions
recommended by the food pyramid, there are not enough servings of the grains, fruits, or vegetable
food groups. The response demonstrates only a partial understanding of the guidelines presented
in the food pyramid and, because it is incomplete, could not receive a score of 3. The accuracy of
the information provided keeps the response from receiving a score of 1.



SCORE OF 1: This student’s work represents a response that demonstrates minimal
understanding of some health concepts and skills on this item.
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ANALYSIS: This student’s response is a 1 because it demonstrates minimal understanding of
how to use the food pyramid to plan a menu. The response includes an attempt to plan menus,
but two meals consist of foods from a single food group, “fruit so I can have that for breakfast,”
“some pasta with italian bread for lunch with crackers.” This answer does not demonstrate enough

knowledge to receive a score of 2.



SCORE OF 0: This student’s work represents a response that is either incorrect, not health-

enhancing, or does not demonstrate any understanding of health concepts and
skills on this item.
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ANALYSIS: This response is a 0 because it contains no attempt to plan a menu and demonstrates

no understanding of the food pyramid. The student copied the words from the picture of the food
pyramid provided in the test.
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QUESTION 2
Standard Two: Accessing Valid Health Information, Products and Services

Students will demonstrate the ability to access valid health information and health-promoting
products and services.

Performance Description

Locate resources from home, school, and community that provide help.

TEST QUESTION: A family moves to a new town and their child, Lucia, enters a new
school. There are no children her age in the neighborhood. Lucia finds getting used to the
new school difficult and upsetting because she is unable to make friends or “fit in.” Who
could Lucia talk to for help? How could this person help Lucia?




SCORE OF 4: This student’s work represents a response that demonstrates an exceptional
ability to apply, analyze, and interpret health concepts and skills on this item.
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ANALYSIS: This student’s response is a 4 because it demonstrates in-depth understanding by
providing insightful explanations of how various people could help Lucia. These include, “the
guidance counselor ... could give Lucia some tips on how to make friends,” “her parents ... can
give her advice from their own experience,” “her teacher could help by introducing her,” and
“the princepal could help in the same way.” The response offers further understanding of the
situation by indicating that these are good resources because “they are the ones who I can trust
the most.”

[



SCORE OF 3: This student’s work represents a response that demonstrates the ability to apply,
analyze, and interpret health concepts and skills on this item. This
high level of achievement is the performance standard expected of ALL
students by 2003.
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ANALYSIS: This student’s response is a 3 because it identifies several appropriate people and
describes different ways each could help: “her parents or her counciler ... by telling her to speak
up and ask kids if they want go swing” and “her parents write a note to her teacher and have her
teacher have someone show Lucia around the building and playground.” The response also indicates
that Lucia might help herself by sharing “stuff with kids in her class.” Greater insight or additional
suggestions of ways people could help would raise this score to a 4. The details provided in this
response make it better than a score of 2.



SCORE OF 2: This student’s work represents a response that is incomplete or inaccurate. It
demonstrates a partial understanding of some health concepts and skills on
this item.
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ANALYSIS: This student’s response is a 2 because it identifies two different people and partially
explains two ways they might help: “a teacher or the principal to introduce her to her classmates”
and “ask a classmate to help her fit in.” The response is accurate, but simplistic. Greater detail or
additional resources would raise this score to a 3. Accuracy of the limited information provided
keeps this response from receiving a 1.



SCORE OF 1: This student’s work represents a response that demonstrates minimal
understanding of some health concepts and skills on this item.
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ANALYSIS: This student’s response is a 1 because it provides a minimal description of how this
person could help. The statement “because her teacher could inturduce some of her students to
Lucia” demonstrates limited understanding.

The addition of another resource and further explanation would have raised this response to a
score of 2. The response is more than a 0 because the student attempts to answer the questions.

SCORE OF 0: This student’s work represents a response that is either incorrect, not health-
enhancing, or does not demonstrate any understanding of health concepts and
skills on this item.

bU&” Cheer VP Seme bod
;’709 +o be yovrl age Ll hece
o0 e @il At School you
Just  houve wait . Thats
L) he o I-' d:d ard neud II }70 ue
G lo+ of Friends. fr‘,éna?s’ cre G weSorne
ond (ohep wou  gef Semee dan't ler
"i‘)\em go- I los‘:} +the hest £riend  ane
T mack New ones.
ANALYSIS: This student’s response provides no evidence of knowledge about appropriate resources
or how they might help. The response does not address the question; instead, the student writes

about his or her own experience in making friends: “Thats what I did and now I have a lot of
friends.” -
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19. A family moves to a new town and their child, Lucia, enters a new school. There are
no.children her age in the nexghborhood Lucia finds getting used to the new school
difficult and upsetting because she is unable to make friends or fit in.” Who could

Lucia talk to for help?_How could this person help Lucia?
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19. A family moves-to'a new town and their child; Lucia, enters'anew school2 ‘There are.
no children her age in the netghborhood Lucia finds getting uséd to the new school
difficult and upsetting because she is unable to make friends or “fit in.” Who could
Lucia talk to for help? How could this person help Lucia?
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19. A family moves to a new town and their child, Lucia, enters a new school. There are
no children her age in the neighborhood. Lucia finds getting used to the new school
difficult and upsetting because she is unable to make friends or “fitin." Who could
Lucia talk to for help? How could this person help Lucia?
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....................................................................

Grade 5 Open-Ended Examples

Below and on the following seven pages are examples of two different grade 5 open-ended items.
As you look at the samples of grade 5 Rhode Island students’ answers, you can refer to the
scoring guide on page 6. The student samples displayed here received scores of 4, 3, 2, and 1,
respectively. You can see that it is a student’s knowledge and understanding of health informa-
tion and his/her ability to apply that information to a real-life situation that is being measured—
not spelling, penmanship, grammar, or punctuation.

QUESTION 1
Standard Seven: Health Advocacy

Students will demonstrate the ability to advocate for personal, family, community, and
environmental health.

Performance Description

Discuss accurate information and express opinions about health issues.

TEST QUESTION: The fifth-grade class has learned about the surgeon general’s warning
that explains the dangers of smoking. Explain some different ways the students can send a
strong message to convince others about these dangers.

SCORE OF 4: This student’s work represents a response that demonstrates an exceptional
ability to apply, analyze, and interpret health concepts and skills on this item.
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SCORE OF 4, CONTINUED
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ANALYSIS: This student’s response is a 4 because it contains a number of ways students can
convince others not to smoke, for example, “telling other kids smoking is bad for your body,”
“putting posters all over the school,” and having a presentation by “a person who smoked and
had got really sick,” as well as multiple examples of how they would work. An in-depth under-
standing of the numerous dangers of smoking is demonstrated by the list of smoking conse-
quences—“You could get heart disease . . . your teeth could turn yellow. You could even die”—
contained in the response. These detailed and varied descriptions increase the persuasiveness of

the student’s messages.

SCORE OF 3: This student’s work represents a response that demonstrates the ability to
apply, analyze, and interpret health concepts and skills on this item. This
high level of achievement is the performance standard expected of ALL
students by 2003.
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SCORE OF 3, CONTINUED
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ANALYSIS: This student’s response is a 3 because it provides effective ways that students can
convince others of the dangers of smoking. These include “telling them what can happen,” “make
flyers and staple them to street poles,” and hanging “Posterboards . . . in the hallway.” Each pro-
posed method also includes an accurate explanation why the strategy would be effective. More
detail about the persuasiveness of the information provided would raise this score to a 4. The
completeness of the answer makes it better than a score of 2.

SCORE OF 2: This student’s work represents a response that is incomplete or inaccurate. It

demonstrates a partial understanding of some health concepts and skills on
this item.
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ANALYSIS: This student’s response is a 2 because it presents two examples of how to communi-
cate one simple anti-smoking message: “put up posters” and “Do speaches.” The information
about the dangers of smoking is accurate but simplistic, and the anti-smoking message contained
in the response is weak. This demonstrates only a partial understanding of the question and
could not receive a score of 3.



SCORE OF 1: This student’s work represents a response that demonstrates minimal under-
standing of some health concepts and skills on this item.

ANALYSIS: This student’s tesponse is a 1 because it demonstrates a minimal understanding of
the concept: “tell them that it is bad and the consequenses of smoking.” This response is not

scored as a 2 because it does not provide even a partial explanation of how the messages would
convince others not to smoke.
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QUESTION 2
Standard Two: Valid Health Information, Products, and Services

Students will demonstrate the ability to access valid health information and health-
promoting products and services.

Performance Description
Analyze the validity of health information, products, and services.
TEST QUESTION: There is a lot of litter on the school playground. The list below includes

all the different items found. List the items that can be recycled. Explain how a class could
set up a recycling program.

ITEMS FOUND: newspapers candy wrappers glass bottles
soda cans cardboard strapping from
six-pack rings orange peels newspaper bundles
cigarette butts juice boxes cigarette wrappers

SCORE OF 4: This student’s work represents a response that demonstrates an exceptional
ability to apply, analyze, and interpret health concepts and skills on this item.




SCORE OF 4, CONTINUED

ANALYSIS: This student’s response is a 4 because it provides an in-depth understanding of recy-
clables, “newspapers, soda cans, cardboard, orange peels, juice boxes, glass bottles, and possibly
strapping from newspaper bundles and cigarette wrappers,” as well as an insightful view of the
process needed before a recycling program can be implemented. This response goes well beyond
the required explanation of how a class could set up a recycling program by mentioning the
involvement of many other individuals and explaining the impact each person would have on the
next. For example, the student writes that the class “could tell their teacher . . . The teacher would
then need to propose the idea to the principal. If the principal agreed, people would need to
volunteer for the recycling program, and a recycling company would need to be found.”

SCORE OF 3: This student's work represents a response that demonstrates the ability to
apply, analyze, and interpret health concepts and skills on this item. This
high level of achievement is the performance standard expected of ALL

students by 2003.
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ANALYSIS: This student’s response demonstrates a complete and accurate understanding of

recycling by providing a list of recyclable items, “soda cans and glass bottles . . . Six-pack rings

and strappings from news papers,” and by explaining the need to sort recyclables by category,
putting them into “bins that are labled.” These aspects constitute a recycling program. This
response is not a 4 because the student does not include further steps in the process, preventing a

display of in-depth understanding of recycling. The presentation of the major health concepts
clearly raises it above a score of 2.
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- SCORE OF 2: This student’s work represents a response that is incomplete or inaccurate. It

demonstrates a partial understanding of some health concepts and skills on
this item.

‘newgpapew
asoda ons

4 glass st les |

Th@ C‘aés cou‘o\ 56"_ O‘;Fﬁvenf co\@r
boges o draw o 4D sigh ond Wwlue
cO-v1  YNeétn 3\055 3"0211 tan wmean OO\VO\W

b On and so for th, -‘

ANALYSIS: This student’s response demonstrates a partial understanding of recycling with a list
of acceptable items, “newspapers,” “soda cans,” “cardboard,” and “glass bottles,” and by know-
ing that item containers with labels are necessary. Writing about recycling bins, however, is not
the same as establishing a recycling program. This knowledge provides only a simplistic under-
standing of the health concepts involved, and is therefore not worthy of a score of 3. It is better
than a score of 1 because it shows a partial understanding of recycling.



SCORE OF 1: This student’s work represents a response that demonstrates minimal under-
standing of some health concepts and skills on this item.
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ANALYSIS: This student’s response demonstrates a minimal understanding of the recycling
process. Although recyclable items are listed—"newspaper, soda cans, six-pack rings, cardboard,
candy wrappers, glass bottles, strapping from newspaper bundles”—the student’s concept of a
recycling program is minimal.
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Grade 5 Open-Ended Examples

Below and on the following six pages are examples of two different grade 5 open-ended items.
As you look at the samples of grade 5 Rhode Island students’ answers, you can refer to the
scoring guide on page 6. The student samples displayed here received scores of 4, 3, 2, and 1,
respectively. You can see that it is a student’s understanding of health information and his/her
ability to apply that information to a real-life situation that is being measured—not spelling,
penmanship, grammar, or punctuation.

QUESTION 1
Standard Three: Health-Enhancing and Health Risk-Reducing Behaviors

Students will demonstrate the ability to practice health-enhancing behaviors and reduce
health risks.

Performance Description

Develop injury prevention and management strategies for personal health.

TEST QUESTION: What important things should a person keep in mind when making a
fire emergency plan for his/her home and family? Why is each of these things important?

SCORE OF 4: This student’s work represents a response that demonstrates an exceptional
ability to apply, analyze, and interpret health concepts and skills on this item.
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SCORE OF 4, CONTINUED
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ANALYSIS: This student’s response is a 4 because it presents a fire emergency plan that demon-
strates an in-depth understanding of how to escape a burning building, such as “a plan . . . where
they’ll get out of their house, . .. more than one exit, . . . a special place where they meet out-
side, . . . a working smoke alarm ...”, and a plan for calling the fire department from a safe place.
Steps for escape follow a logical sequence and each is well explained. The explanation demon-
strates the application of skills required to answer this question completely and accurately. The
response goes on to tell the reader things that families should do and not do in the case of a fire.

This response is more than a 3 because it shows an in-depth understanding of the health con-
cept and skills in the question.

SCORE OF 3:

This student’s work represents a response that demonstrates the ability to
apply, analyze, and interpret health concepts and skills on this item. This
high level of achievement is the performance standard expected of ALL
students by 2003.
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SCORE OF 3, CONTINUED
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ANALYSIS: This student’s response is a 3 because it demonstrates a complete and accurate
understanding of how to escape from a burning building properly. Steps such as “have 2 ways or
more to get out,” “practice getting out,” “make sure the smoke detors work,” and "have a meet-
ting place” are given and the rationale for the steps is explained.

SCORE OF 2: This student’s work represents a response that is incomplete or inaccurate. It
demonstrates a partial understanding of some health concepts and skills.
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SCORE OF 2, CONTINUED
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ANALYSIS: This student’s response is a 2 because it identifies steps needed for escape from a
fire—“know to crowl on the ground,” and “stop drop and roll,”—but does not fully explain a fire
emergency plan. The response does not explain why the plan or steps are necessary except in one
instance—"make a lot of noise, so the fire men can her them.” That explanation is simplistic and
demonstrates only a partial understanding of the question.

SCORE OF 1: This student’s work represents a response that demonstrates minimal under-
standing of health concepts and skills.
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ANALYSIS: This student’s response is a 1 because although it mentions things to do in case of a
fire—"keep low and if you get caught on fire stop drop and roll”—the question of things to keep
in mind when making a fire emergency plan is not addressed. The understanding of fire safety is
minimal.
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QUESTION 2
Standard Four: Influence of Culture, Media, and Technology

Students will analyze the influence of culture, media, technology, and other factors on
health.

Performance Description

Demonstrate awareness of the influence of culture upon personal health behaviors.

TEST QUESTION: Explain how cigarette ads encourage young people to start smoking.

SCORE OF 4:
No student scored a 4 on this particular item.

SCORE OF 3: This student’s work represents a response that demonstrates the ability to
apply, analyze, and interpret health concepts and skills on this item. This
high level of achievement is the performance standard expected of ALL
students by 2003.
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SCORE OF 3, CONTINUED

ANALYSIS: This student’s response is a 3 because it completely and accurately explains how
advertising lures young people into smoking. The response provides examples, including “show-
ing them alot,” “Then kids think ‘maybe I should try this. It seems to be popular . ..,”” using
“catchy names or mascots,” “it makes them [young people] cool,” and “people [in the commer-
cials] look good.” This response explains the thinking process of young people and their reactions
to the advertising techniques. However, the response does not have the depth it should for a 4
score point.

The response is clearly not a 2 because the examples given are not simplistic or flawed.

SCORE OF 2: This student’s work represents a response that is incomplete or inaccurate. It
demonstrates a partial understanding of some health concepts and skills.
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SCORE OF 2, CONTINUED
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ANALYSIS: This student’s response is a 2 because it describes specific ads, but does not fully
explain the connection between young people and the cigarette ads. Only the last paragraph
begins to provide an explanation: “Children who think the people who advritise cigarettes are
cool will think smoking is cool and then they will want to do it.” The response is not a 3 because
the support is simplistic and shows only a partial understanding of the question.

SCORE OF 1: This student’s work represents a response that demonstrates minimal under-
standing of health concepts and skills.
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ANALYSIS: This student’s response is a 1 because it is basically a list of techniques—"saying it

cool, “makes your body look buitiful,” “gets them big muscles or gets you gils fast”—with no
explanation of how young people are enticed to smoke. Information is limited.

This response is not a 2 because it does not demonstrate even a partial understanding of the
advertising techniques used.



Explain how cigarette ads encourage young people to start smoking
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Explain how cigarette ads encourage young people to start smoking.
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Explain how cigarette ads encourage young people to start smoking.
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Explain how cigarette ads encourage young people (o start smoking.
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Explain how cigarette ads encourage young people to start smoking.
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Explain how cigarette ads encourage young people to start smoking.
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PERFORMANCE ASSESSMENT EXAMPLES

Below and on the following eight pages are examples of two different grade 5 performance-
assessment items. As you look at the samples of grade 5 Rhode Island students’ answers, you can
refer to the scoring guide on page 12. The student samples displayed here received scores of 4, 3,
2, and 1, respectively. You can see that it is the student’s understanding of health information and
his/her ability to apply that information to a real-life situation that is being measured — not
spelling, penmanship, grammar, or punctuation.

.........................................................................................

Health Education Standard Seven: Advocacy

Students will demonstrate the ability to advocate for personal, family, community, and environ-
mental health.

Performance Description

As a result of health instruction, students, by the end of grade 4, will be able to influence
and support others in making positive health choices.

TEST QUESTION: Write a letter to the school newspaper that encourages students to
make healthy food choices and explain how they will be healthier by making these choices.
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EXAMPLE 1: SCORE OF 4 CONTINUED
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ANALYSIS: All of the information presented in this response is both health enhancing and
responsive to the task asked of students. This student’s response encourages others to make
healthy choices [i.e., “eating healthy is definitly the right choice” and “healthy choices can make
you look thinner, feel better, (energized) and stay healthy (fit)”]. The response explains how these
choices will make a person healthier and also demonstrates an understanding of the connections
between making healthy choices and feeling better (e.g., “Eating . . . things that don’t have a lot of
cholesteral, fat and other things that will make your body get sick, will make your body healthy”).
In addition to being complete and accurate, it provides the additional insight of the long-term
consequences of poor choices (e.g., “. . .when your older . . .”). This paper received a score of 4.
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Grade Five Examples: Score of 3
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ANALYSIS: The response is relevant to the task, is health enhancmg, and demonstrates an under-
standing of the concept of making healthy food choices (e.g., “not eating enough fru1ts, vegeta-
bles, and grains”; “eat by the food pyremed”). All information is accurate (e. g., “eat oily fatty
foods . . . your otteries will get clogged up and your blood pressure will be sky high”). This paper
recelved a score of 3.
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ANALYSIS: This answer begins to respond to the task asked of students in this question (e.g., . . .
“you might live longer” . . . “grow mustles and look better”) but there is little that encourages stu-
dents to make healthy choices. Accurate information is provided but it is not complete. Details
that would demonstrate an understanding of the health concepts are left out of the response. This
paper received a score of 2.
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Grade Five Examples: Score of 1
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ANALYSIS: This student does not answer the question asked. The student does attempt to
respond by writing to request that the school newspaper include a health section because it might
help “kids not to eat to much chocolate or candy.” This paper received a 1.
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Health Education Standard Six: Goal Setting and Problem Solving

Students will demonstrate the ability to use goal-setting and decision-making skills to enhance
health.

Performance Description

As a result of health instruction, students, by the end of grade 4, will be able to develop a
plan that addresses personal strengths, needs, and health risks.

TEST QUESTION: Chris tried out for the soccer team and did not make it. What steps

could Chris take to improve his/her skills and increase the chance of making the team next
time?
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ANALYSIS: This insightful response offers several alternative solutions to this question. The stu-
dent offers many alternatives to increase Chris’s changes of making the team next year. These
include “practice more,” “eat healthier and drink more milk,” “ask friends to help,” practicing
drills with players who made the team, participating in a different sport to improve her skills, and
even trying out for a different soccer team. All of the information is health enhancing and accu-
rate. An understanding of health concepts is apparent. This paper received a 4.
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Grade Five Examples: Score of 3

—Clunia. ouldprociiceplasgmgsocsen —

N, "N coadd i/uuo Xm‘%mw\ vk ook

ANALYSIS: The response addresses the task and presents several relevant ways that Chris could
improve his/her soccer skills (e.g., “practice”; “find out what is expected”). The student demon-
strates an understanding of the question and health concept by explaining a process Chris
could use to increase his/her chances of making the team in the future (e.g., “have friends
over . . . practice defense, offense and playing the game”; “Without them he could dribble or prac-
tice kicking . . . “). This paper received a score of 3.
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Grade Five Examples: Score of 2
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ANALYSIS: The student’s work presents limited information in response to the task and does nof
include any details about the suggestions. The solution of asking the coach to “help him with his
problem” may not be a realistic answer to increasing Chris’s chance of making the team, as the
coach would likely be busy with the team. This paper received a score of 2.
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Grade Five Examples: Score of 1
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ANALYSIS: The student attempts to respond to the question by stating “he could practice.” The
answer is very limited and does not demonstrate any understanding of health concepts. This
paper received a 1.



GRADE 4 HEALTH ITEM 1

A fourth—grade class has been asked to explain playground safety rules to second graders. What
should the fourth grade students tell the second graders about safety on the playground and the
equipment found there? Why are these rules important? :

Health Education Standard 7: Students will demonstrate the ability to advocate for personal, family,
community and environmental health.

Student Performance Description 4: Demonstrate the ability to influence and support others in making
positive health choices.

GRADE 4 HEALTH ITEM-SPECIFIC SCORING GUIDE FOR ITEM 1
SCORE ‘ DESCRIPTION

The explanation of playground safety rules and their importance

4 . :
is accurate, comprehensive and understandable to second graders.

The explanation of playground safety rules and their importance
3 is accurate, mostly comprehensive and somewhat understandable
to second graders.

The explanation of playground safety rules and their importance
2 may not be accurate or comprehensive or may not be explained in
a manner understandable to second graders.

The explanation of playground safety rules and their importance
1 , includes major inaccuracies, limited comprehensiveness and may
not be understandable to second graders.

0 Incorrect.




SCORE 4 DESCRIPTION: The explanation of playground safety rules and their impor-
tance is accurate, comprehensive and understandable to second graders.
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EXAMPLE 1: SCORE OF 4 CONTINUED

ANALYSIS: The response demonstrates a comprehensive understanding of safe conduct on the
playground (e.g., play safe; never fight). It provides a logical and convincing argument for follow-
ing playground rules and describes them in a way that is understandable to an audience of sec-
ond graders (e.g., if you run while eating that you can choke; if a kid starts a fight walk away and tell the
nearest grownup).



SCORE 4 DESCRIPTION: The explanation of playground safety rules and their impor-
tance is accurate, comprehensive and understandable to second graders.

ANALYSIS: The paper is an accurate and comprehensive list of playground safety rules written
in language that second graders can understand (e.g., never run in front of the swing; never throw
sand in the sand box). The justification of the rules is accurate and concise (e.g., so no one gets hurt or
injured). Although the response is brief, it answers both questions completely.



SCORE 3 DESCRIPTION: The explanation of playground safety rules and their impor-
tance is accurate, mostly comprehensive and somewhat understandable to second graders.
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ANALYSIS: The response contams accurate information about playground safety rules and
explains why they are needed (e.g, you can’t jump off the swings. . .you might break your wrist; not to
walk up the slide because they might slip and fall). However, it is not comprehensive enough to earn a
4. Tt clearly demonstrates an understanding of how to communicate to a second grade audience.




SCORE 3 DESCRIPTION: The explanation of playground safety rules and their impor-
tance is accurate, mostly comprehensive and somewhat understandable to second graders.
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ANALYSIS: A generally comprehensive list of playground safety rules is provided (e.g., no fight-
ing; feet first down the slides). The explanation of the importance of the rules is very general and
lacks some accuracy (e.g., they can get hut [sic hurt] if they flowd [followed] them).



SCORE 2 DESCRIPTION: The explanation of playground safety rules and their impor-
tance may not be accurate or comprehensive or may not be explained in a manner under-
standable to second graders.
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ANALYSIS: The response contains a few accurate playground safety rules, but the explanation is
not very comprehensive (e.g., when you are down the slide never stand up it is dangerous; rules are
important so you don’t hurt yourself).



SCORE 2 DESCRIPTION: The explanation of playground safety rules and their impor-
tance may not be accurate or comprehensive or may not be explained in a manner under-

standable to second graders.
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ANALYSIS: The list of playground safety rules is limited (e.g., don’t push; don’t run). The explana-
tion for following these rules is vague and repetitious (e.g., someone can fall and get hurt; you could

slip and get hurt).



SCORE 1 DESCRIPTION: The explanation of playground safety rules and their impor-
tance includes major inaccuracies, limited comprehensiveness and may not be under-

standable to second graders.

ANALYSIS: The response explains the need for playground safety rules; however, no rules are
given (e.g., rules are important because they keep people out of trouble, they keep people safe).



SCORE 1 DESCRIPTION: The explanation of playground safety rules and their impor-
tance includes major inaccuracies, limited comprehensiveness and may not be under-
standable to second graders.
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ANALYSIS: This paper has only one playground safety rule which is not explained very well
(e.g., You should not do any daredevil tricks). The justification for following the rule is very general
(e.g., someone could get injured badly).
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A fourth-grade class has been asked to explain playground safety rules to second graders. What
should the fourth-grade students tell the second graders about safety on the playground and the
equipment found there? Why are these rules important?
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A fourth-grade class has been asked to explain playground safety rules to second graders. What
should the fourth-grade students tell the second graders about safety on the playground and the
equipment found there? Why are these rules important?
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4 A fourth-grade class has been asked to explain playground safety rules to second graders. What
should the fourth-grade students tell the second graders about safety on the playground and the
eauipment found there? Why are these rules important?
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4 A iourth-grade class has been asked to explain playground safety rules to secona graaers. vvnat
should the fourth-grade students tell the second graders about safety.on:the playground and the

aquipment found there? Why are these rules important?
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GRADE 4 HEALTH ITEM 2

Luis, who does not speak English, enters a new school. David notices some students are making
fun of him. What can David do to make Luis feel more accepted? What could David do to help his
classmates become more accepting and understanding of all children?

Health Education Standard 5: Students will demonstrate the ability to use interpersonal communication

skills to enhance health.

Student Performance Description 2: Describe characteristics needed to be a responsible friend and fam-

ily member.

GRADE 4 HEALTH ITEM-SPECIFIC SCORING GUIDE FOR ITEM 2

SCORE DESCRIPTION

Communication about understanding and accepting others who

1 are different from ourselves is cleat, persuasive and appropriate for
the audience. A strong and logical health-enhancing position is
recommended. Information is accurate and comprehensive.

3 Communication is mostly clear, appropriate, accurate and
comprehensive.

5 Communication may be unclear, inappropriate, inaccurate or
incomplete.

1 Communication is unclear, inappropriate, inaccurate or
incomplete.

0 Incorrect.




SCORE 4 DESCRIPTION: Communication about understanding and accepting others
who are different from ourselves is clear, persuasive and appropriate for the audience. A
strong and logical health-enhancing position is recommended. Information is accurate and
comprehensive.
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EXAMPLE 1: SCORE OF 4 CONTINUED
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ANALYSIS: The response presents several appropriate ways David can help Luis feel more
accepted (e.g., I'll be your friend; just ignore them). The approach David uses with his classmates is
comprehensive and logical (e.g., You should be nice to him and don't hurt his feelings; Imagine what it
would be like if you went to China to a new school and kids teased you).




SCORE 4 DESCRIPTION: Communication about understanding and accepting others
who are different from ourselves is clear, persuasive and appropriate for the audience. A
strong and logical health-enhancing position is recommended. Information is accurate and
comprehensive.
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EXAMPLE 2: SCORE OF 4 CONTINUED
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ANALYSIS: The response strongly communicates clear and appropriate ideas for making Luis
feel more accepted (e.g., It's okay Luis, I understand; I will teach you to speak english [sic English] bet-
ter if you want). Strategies for addressing classmates are well-developed (e.g., He should make the
children understand how Luis feels. He should ask them how they would feel if. . .).



SCORE 3 DESCRIPTION: Communication is mostly clear, appropriate, accurate and
comprehensive.
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ANALYSIS: The response communicates David’s understanding and acceptance of Luis (e.g.,
play with the student; try to comunicate [sic communicate] or learn her language). David’s approach to
classmates is logical and accurate, but not strongly focused (e.g., all children are different; they should
all be treated equally and with respect).




SCORE 3 DESCRIPTION: Communication is mostly clear, appropriate, accurate and com-
prehensive.
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EXAMPLE 4: SCORE OF 3 CONTINUED
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ANALYSIS: The response communicates understanding and acceptance (e.g., it doesn’t matter
what they think; everyone is special; it’s nice to be different). General recommendations for classmates
are given (e.g., how special it is to be different; it doesn’t matter what you speak like its how you are inside
that counts). Lack of elaboration prevents this from being scored a 4.



SCORE 2 DESCRIPTION: Communication may be unclear, inappropriate, inaccurate or
incomplete.
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ANALYSIS: Some understanding and acceptance of others is communicated, but in a limited and
unrealistic approach (e.g., teach Luis how to speak English). Techniques for helping classmates to
become more accepting of Luis are not very comprehensive (e.g., tell the othe [sic other] classmates
that everyone is different; Luis could teach us something that we don’t know).




SCORE 2 DESCRIPTION: Communication may be unclear, inappropriate, inaccurate or
incomplete.
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ANALYSIS: This paper communicates a good understanding of how David can help Luis feel
more accepted (e.g., play games with him; in group activids [sic activities] pick him). However, it does
not address the second question regarding classmates becoming more accepting.




SCORE 1 DESCRIPTION: Communication is unclear, inappropriate, inaccurate or incom-
plete.
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ANALYSIS: The response does not answer the first question. The presentation of ideas on how to
help classmates become more accepting and understanding is very limited (e.g., stop the children

from making fun. . .).



SCORE 1 DESCRIPTION: Communication is unclear, inappropriate, inaccurate or incom-
plete.
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ANALYSIS: This response is unorganized. The information presented is minimally accurate
within a very limited presentation (e.g., we are all different. . .).
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10 Luts, who does not speak English, enters a new school. David notices some
students arz making fun of Luis. What can David do to make Luis fesl more
accantsd? What could David do to help his classmates become rnore accepting
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and undsrsianding of all children?
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10  Luis, who does not speak English, enters a new school. David notices some
studznts are making fun of Luis. What can David do to make Luis feel more
accented? What could David.do to help his classmates become more accepting
and understandinag of all children?
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Luis, who does not speak English, enters a new school. David notices some
<iudents are making fun of Luis. What can David do to make Luis feel more
accentad? What could David do to help his classmates become more accepting
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znd understanding of all children?
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40  Luis, who does not speak English, enters a new school. David notices some.
students are making fun of Luis. Whatcan David do to make Luis.feel more
accepted? Whai could David do to help his classmates become more accepting

and understanging of all children?
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10

Luis, who does not speak English, enters a new school. David notices some
students are making fun of Luis. What can David do to make Luis feel more
accented? What could David do to help his classmates become more accepting

and undsrstanding of all chiidren?
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10 Luis, who does not speak English, enters a new school. David notices some
students are making fun of Luis. What can David do to make Luis feel more
accepted? What could David do to help his classmates become more accepting
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Sample Gradeq Open-Ended Items

GENERAL SCORING GUIDE: RHODE ISLAND HEALTH EDUCATION ASSESSMENT

SCORE DESCRIPTION

4 Student presents insightful, relevant response indicating an in-depth
understanding of concepts in a clear, concise manner.

3 Student presents relevant response indicating an understanding of the major
concepts; may by somewhat vague or contain minor misconceptions.

5 Student’s response indicates some understanding of concepts with obvious
gaps.

. Student demonstrates minimal understandihg of concepts; response is neither
clear nor complete.

0 Student’s response is totally incorrect or irrelevant.

NR Blank/No Response




ITEM 1

The schoolyard bas become an environmental problem, with litter, broken glass, and
garbage everywbere. What are some of the things that could be done right away to
correct the problem and to Reep it from bappening again?

GRADE 4 HEALTH ITEM-SPECIFIC SCORING GUIDE FOR: ITEM 1

SCORE DESCRIPTION

4 In deciding what can be done about the school environmental problem, the
response provides workable health-enhancing strategies or solutions and
demonstrates an understanding of most possible effects. The information is
accurate and comprehensive.

In deciding what can be done about the school environmental problem, the
response provides generally workable health-enhancing strategies or solutions
and demonstrates an understanding of several possible effects. The information
is mostly accurate and generally comprehensive.

In deciding what can be done about the school environmental problem, the
response provides some workable health-enhancing strategies or solutions OR
demonstrates an understanding of only a few possible effects. The information
contains some major inaccuracies OR is not very comprehensive.

In deciding what can be done about the school environmental problem, the
response provides weak workable health-enhancing strategies or solutions OR
does not demonstrate an understanding of possible effects. The information
may be minimally accurate within a very limited presentation.

0 Incorrect |




QUESTION: “The schoolyard bas become an environmental problem, with litter,
broken glass, and garbage everywbere. What are some of the things that could be
done right away to correct the problem and to keep it from bappening again?”
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ANALYSIS: The response addresses an immediate solution and proposes preventative measures. The
idea of signs against litter and cans for easier throw-away are simple plans that will be effective. Using an
end-of-school party as a reward is realistic.



QUESTION: “The schoolyard bas become an environmental problem, with litter,
broken glass, and garbage everywbere. What are some of the things that could be
done right away to correct the problem and to keep it from bappening again?”
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ANALYSIS: A well-thought-out response that mentions immediate solutions (talking with people,
picking up litter) and preventative measures (the use of gloves to prevent deep cuts or germs) is given.

Included are good future measures such as recycling and the indication of long-term concern for the
environment.



QUESTION: “The schoolyard bas become an environmental problem, with litter,
broken glass, and garbage everywhere. What are some of the things that could be
done right away to correct the problem and to keep it from bappening again?”
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ANALYSIS: The response consists of a list with very little elaboration. Although the six ideas given are
valid, more information is needed about the possible effects.



QUESTION: “The schoolyard bas become an environmental problem, with litter,
broken glass, and garbage everywbere. What are some of the things that could be
done right away to correct the problem and to keep it from bappening again?”
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ANALYSIS: The response is generally comprehensive with a major emphasis on “cleaning” the school
yard. There is no mention of action in the future except for the idea of detention for littering.



QUESTION: “The schoolyard bas become an environmental problem, with litter,
broken glass, and garbage everywhere. What are some of the things that could be
done right away to correct the problem and to keep it from bappening again?”

ANALYSIS: Workable strategies are listed without support and are not comprehensive.



QUESTION: “The schoolyard bas become an environmental problem, with litter,
broken glass, and garbage everywhbere. What are some of the things that could be
done right away to correct the problem and to keep it from bappening again?”’
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ANALYSIS: Realistic immediate solutions are given but the future “fine of $30” is not a workable
health-enhancing solution or strategy.



QUESTION: “Tbe schoolyard bas become an environmental problem, with litter,
broken glass, and garbage everywhere. What are some of the things that could be
done right away to correct the problem and to keep it from bappening again?”
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ANALYSIS: The response is a minimal one-word answer.



QUESTION: “T'be schoolyard bas become an environmental problem, with litier,
broken glass, and garbage everywbere. What are some of the things that could be
done right away to correct the problem and to keep it from bappening again?”
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ANALYSIS: A one-day event is not an effective solution for short- and long-term littering problems.
Credit is given for the recognition of a need for school-wide involvement.



ITEM 2

“Fernando is a good student and does bis best o follow the school rules. He always
does bis bomework and studies for tests. The school bully is in Fernando’s class
and now sits near bim. He bas started to throw things at Fernando, steal bis pencils,
cut in front of bim in line, and call bim names while on the playground. What are
some things Fernando can do to stop the bully from botbering bim?”

GRADE 4 HEALTH ITEM-SPECIFIC SCORING GUIDE FOR: ITEM 2

SCORE DESCRIPTION

Communication about how to handle a bully is clear, persuasive and
4 appropriate for the audience. A strong and logical health-enhancing
position is recommended. Information is accurate and comprehensive.

Communication about how to handle a bully is mostly clear, persuasive
3 and audience appropriate. Recommendations are logical and health-
enhancing, but not strongly focused. Information is mostly accurate and
generally comprehensive.

Communication about how to handle a bully is somewhat clear and
persuasive or the message may not be appropriate for the audience.
2 Recommendations are health-enhancing but inconsistent with the
information presented. Information contains some major inaccuracies or is
not very comprehensive.

Communication about how to handle a bully is unorganized and the
1 message is inappropriate for the audience. Health-enhancing
recommendations are weak. Information may be minimally accurate
within a very limited presentation.

0 Incorrect.




QUESTION: “Fernando is a good student and does bis best to follow the school rules.
He always does bis bomework and studies for tests. The school bully is in
Fernando’s class and now sits near bim. He bas started to throw things at Fernando,
steal bis pencils, cut in front of bim in line, and call bim names while on the
playground. What are some things Fernando can do to stop the bully from botbering

bine?”
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ANALYSIS: The student presents a logical series of steps Fernando can take to thwart the bully (move
his seat, tell a grown-up, ignore him, etc.). Explanations are clear and complete.



QUESTION: “Fernando is a good student and does bis best to follow the school rules.
He always does bis bomework and studies for tests. The school bully is in
Fernando’s class and now sits near bim. He bas started to tbrow things at Fernando,
steal bis pencils, cut in front of bim in line, and call bim names while on the
playground. What are some things Fernando can do to stop the bully from bothering

bim?”
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ANALYSIS: The response includes several valid suggestions, addressing all aspects of the problem (ignore
him, tell an adult, play with a group).



QUESTION: “Fernando is a good student and does bis best to follow the school rules.
He always does bis bomework and studies for tests. The school bully is in
Fernando’s class and now sits near bim. He bas started to throw things at Fernando,
steal bis pencils, cut in front of bim in line, and call bim names while on the
playground. What are some things Fernando can do to stop the bully from botbhering

bim?”
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ANALYSIS: Although the response includes some good suggestions for help, it loses focus when

discussing what may motivate the bully’s action.



QUESTION: “Fernando is a good student and does bis best to follow the school rules.

He always does bis bomework and studies for tests. The school bully is in
Fernando’s class and now sits near bim. He bas started to throw things at Fernando,
steal bis pencils, cut in front of bim in line, and call him names while on the
playground. What are some things Fernando can do to stop the bully from bothering

bim?”
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ANALYSIS: This response provides a reasonably comprehensive list of things to do and avoid doing.
More description of how the teacher might help would have enhanced this answer.



QUESTION: “Fernando is a good student and does bis best to follow the school rules.
He always does bis bomework and studies for tests. The scbool bully is in
Fernando’s class and now sits near bim. He bas started to throw things at Fernando,
steal bis pencils, cut in front of bim in line, and call bim names whbile on tbe
playground. What are some things Fernando can do to stop the bully from botbering

bim?”
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ANALYSIS: Several appropriate actions are indicated but not elaborated in this student’s work.



QUESTION: “Fernando is a good student and does bis best to follow the school rules.

He always does bis bomework and studies for tests. The school bully is in
Fernando’s class and now sits near bim. He bas started to throw things at Fernando,

steal bis pencils, cut in front of bim in line, and call bim names while on the
playground. What are some things Fernando can do to stop the bully from botbering

bim?”
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ANALYSIS: The response correctly identifies two sources of help but does not explain how either might

assist Fernando in resolving the problem.



QUESTION: “Fernando is a good student and does bis best to follow the school rules.

He always does bis bomework and studies for tests. The school bully is in
Fernando’s class and now sits near bim. He bas started to throw things at Fernando,

steal bis pencils, cut in front of bim in line, and call bim names while on the
playground. What are some things Fernando can do to stop tbe bully from bothering

bim?”
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ANALYSIS: Appropriate actions are suggested but not elaborated in this response.



QUESTION: “Fernando is a good student and does bis best to follow the school rules.
He always does bis bomework and studies for tests. The school bully is in
Fernando’s class and now sits near bim. He bas started to tbrow things at Fernando,
steal bis pencils, cut in front of bim in line, and call him names while on the
playground. What are some things Fernando can do to stop the bully from botbering

bim?”

ANALYSIS: Only a single strategy is described. This is a very minimal response.



